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ABSTRACT RESULTS LIMITATIONS & FUTURE RESEARCH

Ghana was founded on the basis that education should be free and accessible (Ayentimi et al,,
2021). Education's correlation with economic growth is also culturally supported [Bowles, 2013).
Educational inequity is a barrier in the Ghanaian education system, specifically at the pre-tertiary
level,

Limitations:

¢ Context ~study required analyzing the interviews of students from schools
ranked according to tiers
o fier A= most selective/competitive
o tier B = selective/competitive
o fier C= |least selective/competitive
e Limitation~ Sample size not fully accurate due to partial data analyzed
o only looked at data from one tier B school compared to multiple tier A
& C schools
o only looked at data from public schools

The "African Futures” longitudinal interview project aims to assess the educational, labor, and
migration outcomes of a cohort of high school students in Ghana, Kenya, and South Africa. Data is
collected through surveys and qualitative interviews, examined using a software that assesses
characteristics, aspirations, beliefs, backgrounds, and resources of the secondary students from those
countries. This project aims fo understand the effect of educational resources, educational inequity,
and gender inequity on African secondary school students’ labor and migration cutcomes.

The results of the study show that Ghanaian secondary school students, especially those in northern
Ghana compared to southern Ghana, do not believe that their education is effective because the
schools themselves lack career-oriented mentoring, materials, and practical learmning opportunities.
Students lack of familial support and money to pay for materials leading to worse outcomes. This leads

Future Research:

to tertiary education abroad to receive job opportunities in knowledge-based economies. S —— — e Learning about the progression from industrial-based to knowledge-based
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METHODS African Future's Project found...

: - : , ; - o « Spatial Inequality: Northern Ghana has
Analysis of interviews of students from secondary schools in Ghana using Atlas.ti, a qualitative slower educational progression than

analysis software Southern Ghana
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