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Research Question: 
How can co-curricular activities promote student skills and well-being? 
 
 
Objectives (List Three) 
 

1) Conduct a literature review on studies of co-curricular programs by week 2. 
2) Interview 5 co-curricular coordinators across the UK to collect qualitative data on 

program effectiveness by week 4. 
3) Produce an academic article assessing the equalizing potential of co-curricular 

programs. 
 

Rationale (250-500 words) 
Education has deep intrinsic value in allowing students to broaden their aspirations and 
talents, improve their physical and emotional wellbeing, develop social capital, and engage 
with the world as critical subjects capable of aesthetic appreciation and democratic action 
in their societies. Indeed, these characteristics can even be thought of as essential 
components of high-quality education, rather than merely as purposes for which education 
can be used (Apple et al., 2022). However, the spontaneity and responsiveness to pupils 
that are necessary for this form of instruction are highly limited by time constraints as well 
as sociocultural and economic factors that limit pupils’ participation (Pane et al., 2015). 
These inequalities also impact the instrumental value of education as a source of 
employment opportunity. For instance, roughly 7% of class inequality in England can be 
ascribed directly to educational inequality (Hobbs, 2016). The causes of this inequality are 



multifaceted, but a major one is the system of catchment areas, in which children are 
assigned to a state school that their parents prefer among those within a given radius of 
their location, and state school funding is allocated based on how many students attend.  . 
The catchment area model creates cascading effects of decreasing school quality as 
families choose to send their children to already well-funded schools. Because of the dire 
consequences of unequal education for overall equality and student wellbeing, we will be 
investigating solutions that use extracurricular programs. 
 
We want to know about the impact of co-curricular programs of different types (school 
versus student organized, teacher-led versus externally led, academic versus non-
academic) on student performance and general wellbeing in schools in Oxford and across 
the United Kingdom. 
 
Significance: This matters so that we can alleviate socioeconomic inequity between regions 
and communities within the UK, which has been causally linked to academic performance. 
Student performance has been linked to student engagement in several studies (Fredricks 
et al., 2004), so finding ways to address a lack of student engagement could prove useful for 
addressing these long-standing inequalities, some of which are linked directly to mortality 
(Brimblecombe, Dorling and Green, 2020). 
 
Evidence:  
 
These works have been chosen in accordance with our three main needs for background 
information: understanding the purpose of education, the role of extracurriculars, and the 
relationship between education and socioeconomic structures. We have focused on the 
work of Biesta, as well as the research of social capital scholars, in addressing the first 
objective. For the second objective, we focused on the qualitative studies of youth 
development presented in Why Afterschool Matters (Nelson, 2016). For the third, we 
focused on literature covering the limitations of the educational process where there are 
preexisting social inequalities (Davalos et al., 1999) and institutional constraints (Pane et 
al., 2015). We also investigated literature covering the relationship between educational 
performance and non-academic outcome inequality (Hobbs, 2016).  Since the relationship 
between education and social outcomes is a primary focus of our study, we focused on this, 
though we also investigated background demographic issues in the city of Oxford for context 
on research we do there (Brimblecombe, Dorling and Green, 2020). For context on the 
processes that reproduce educational inequality, we examined a mathematical overview of 
how state schools raise money and individuals of different income levels determine what 
schools they will attend, to help us predict what resource constraints schools will face and 
anticipate the effects of different policies (Fernández, 2001). 
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Contribution:  
We will, by engaging directly with stakeholders, including parents and extracurricular 
practitioners, gain an understanding of the academic performance and welfare impacts of 
various interventions, controlling for existing inequalities and confounding variables.  
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https://www.jstor.org/stable/10.7249/j.ctt19w724m


Stakeholder Mapping:  

Identify at least three key stakeholders for your research. Stakeholders are people/groups 
who are affected by your topic or can help with your research. 
 
 

Stakeholder Why they're relevant to your 
topic 

How you'll engage 
them 

What you 
need from 

them 
1.  Teachers Observe students’ academic 

lives, often facilitate 
extracurricular activities. 

Interviews and 
quantitative data on their 
assessments of program 
performance. 

Survey 
responses and 
interview time. 

2. School 
leaders 

Aware of student performance 
on a macro-level and of 
institutional constraints on 
extracurricular activities. 

Interviews and 
quantitative data on their 
assessments of program 
performance. 

Survey 
responses and 
interview time. 

3. Parents  Aware of students’ 
comprehensive environment and 
of cultural factors impacting 
performance. 

Interviews and 
quantitative data on their 
assessments of program 
performance. 

Survey 
responses and 
interview time. 

Consider: 

Experts (professionals, academics with specialist knowledge) 
Affected groups (people/organizations experiencing the issue) 
Decision-makers (those with power to implement change) 
Implementation partners (organizations that could help deliver solutions) 

NB: While school pupils are a key stakeholder, we do not have permission to work directly 
with them. You can research about them through other stakeholders. 

 



Research Methods:  

Describe your proposed research approach (Quant/Qual, Survey/Interview, Lit Review): 
Most of our research will be based in literature review, however we will be embracing a 
mixed-methods approach (triangulation). The qualitative primary research we’ll be doing 
will likely be interviews (or online surveys, if logistics do not permit) with our stakeholders to 
better understand the role co-curricular activities can have in reducing educational 
inequalities in schools. In terms of quantitative data, we may try to use census data and 
other demographic statistics to supplement our argument and may attempt a form of meta-
analysis to synthesise data across sources. 
 

 

Time Management:  

Create a Gantt chart (template) outlining your research strategy/timeline 

 

https://create.microsoft.com/en-us/templates/gantt-charts
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